As part of the panel presentation at the conclusion of the workshop the participants met in small groups to discuss three specific topics. First, the participants were asked to list “Questions” that had arisen for them in the course of the workshop. Second, they were asked to discuss and record what they saw as the “Challenges faced by ECE staff and professionals” in regard to the assessment of young children. Third, participants generated feedback regarding the “Strengths of the workshop sessions” that they had attended during the day. 

In this section, we present a summary of the comments made by participants in the small group sessions. We found that the comments and feedback could be logically clustered within five different themes:

1. The assessment process as a whole with particular reference to the screening and assessment tools that are used.
2. The importance of both individual differences as well as multicultural issues in the assessment process.
3. Policy, funding, advocacy issues in early childhood assessment practices.
4. The access and availability of services, programs, resources for children who have been assessed to be need of support and intervention programs.
5. The continuing need for: research; training; and follow up protocols for young children who have been through the assessment process.
We hope that the information summarized here will link with next year’s event; and that you and the delegates to come will keep contributing to this workshop with new and exciting ideas!
“Your questions…”
Theme 1: The assessment process as a whole with particular reference to the screening and assessment tools that are used.

1. Why are we not identifying children earlier? 
2. How can we expand on what we’ve learned today about assessment? 

3. What tests have been designed or adapted for use for preschool age? 

4. Are there tools that can be used by everyone as universal screening? If yes, how do you get the general community of service providers to use them?
5. Why do we do particular assessments? How do we assess how outcomes relate to underlying reasons for assessment?  

6. How can an ECE document assessment so that other professions see it as valid? 

7. Who decides what assessment tests should be used? 

8. Do you see a time when we will be satisfied with assessment tools available? 

9. Is there a standard assessment tool being used in BC? 

10. Where can we get:
· More information, training, and knowledge about assessment?   

· Specific information about comparing/contrasting assessment tools and their usefulness?  

11. What about giftedness? Knowledge and assessment for/about 

Theme 2: The importance of both individual differences as well as multicultural issues in the assessment process.

12. How do we create assessment systems that reflect diversity? 
13. What is the context/ecology of the child? 

14. How can we continue to discuss and develop culturally relevant assessment materials, in particular for Aboriginal communities? 
15. How do we make assessment gentler and more individualized? 

16. How would we find out about culturally appropriate screening tools? 

17. Who creates the assessment tests for those children who are not being accurately assessed with the currently available tools? 
Theme 3: Policy, funding, advocacy issues in early childhood assessment practices 
18. How can we advocate policy makers to accept functional assessment for service allocation? 
19. Research exists to demonstrate early intervention saves money. Why aren’t the policy makers listening? How do we convince the government of the importance of funding Early Childhood intervention programs? 
20. Where’s the political financial commitment? 
Theme 4: The access and availability of services, programs, resources for children who have been assessed to be need of support and intervention programs.

21. What works: Systems versus committees, or networks? 
22. After the assessment, before entering the school system, where can supports be accessed? 
23. How do we transition from ECE programs to school age? 
24. How do we create links to consistent services? 

25. How to advocate for resources without seeming self-serving? 

26. How do people outside the Lower Mainland access in terms of resources/assessment? 

Theme 5: The continuing need for:  research; training; and follow up protocols for young children who have been through the assessment process.

27. Where is the degree program for ECE? 

28. Is there work/research being done to increase applicability of assessment tools? 
29. How can professional EC Educators get training for early screening? 
“Challenges faced by ECE staff and professionals”
These reflect the tension between the lack of a universal screening system and decreased access to services as well as to long term follow-up

Theme 1: The assessment process as a whole with particular reference to the screening and assessment tools that are used.

1. There is no routine developmental screening 
2. We need a better understanding of the role of assessment 

3. Assessor is part of the dominant culture 

4. We need a fluid understanding of what child development is: Assessment and intervention are dynamic; always changing 

5. Moving from formal assessments to practical implications for the child and caregivers 

6. Have access to samples of existing tools: e.g. Woodcock Johnson 

7.  Taking into consideration that assessment is only an interpretation of an observation of a child at a
specific moment in time, as opposed to using this information to infer and predict the child’s future performance 

8. Obtain and have access to accurate outcomes of assessment 

Theme 2: The importance of both individual differences as well as multicultural issues in the assessment process
9. Existing tools for assessment don’t address "cultural” variability; i.e., we need more multicultural assessment tools 

10. Caregiver diversity, and communication issues with families 

Theme 3: Policy, funding, advocacy issues in early childhood assessment practices 
11. There is no economic commitment within the system to this population, i.e., Insufficient funding; government policies – changes, cuts
12. Funding limitations to do trans-disciplinary dynamic assessments 
13. Uncertainty of program funding and existence makes doing the job difficult 

14.  BC Government to support ECE research programs; cut waitlists 

15. Recognition of importance of ECD, but dichotomy between public policies of MHR/preschool    subsidies/school based teen child care centres and cutbacks 

Theme 4: The access and availability of services, programs, resources for children who have been assessed to be need of support and intervention programs.

16. Not enough resources for assessment and intervention 
17. Families do not want a label, they want support. The controversy:  Labels bring $$$ 

18. Children of preschool age who are NOT in any early childhood

programs have limited services 

19. Crossing boundaries for assessment and intervention:

· Geographic

· Discipline

· Institutional 

20. Diagnosis based VS functional skill based for service allocation 

21. Inequality of services in remote/rural communities 
22. Difficulties re: Access to services; time issues. For example, overcrowding in classrooms and time constraints to cover material  

23. Family based philosophy needs strong, healthy parents and financial support: System of child care – challenges 

24. Waiting lists for assessment and intervention 

25. Limited resources for burdened families; parenting seen as a women’s issue, not a human issue 

26. Barriers to families with children in care – accessing parenting supports and services; for example, limited services for mothers with limitations (i.e., mothers with FAE, brain injuries) to meet children’s developmental challenges 

27. Availability and assessment/resources for special needs parents 

Theme 5: The continuing need for research, training, and follow up protocols for young children who have been through the assessment process.

28. Frustration trying to implement our knowledge (lack of time and resources) 

29. Lack of training in assessment; not (enough of )an academic focus/commitment to 0-3; for example, in how to better document observations for assessment purposes  
30. Lack of sharing of information between preschools and kindergartens – should we have a formal exchange of information?
31. We need to do a better job of disseminating the results 
32. Keep moving towards an academic/community partnership. Sharing information with the childcare community 
33. Lack of professionals in rural areas
34. Lack of recognition for EC Educators, especially by doctors 
35. Helping those who have not used the tool to understand the specific questions asked 
36. Difficulty applying theory into practice 
37. Being invited (EC Educators) to the assessment process and meetings about assessment information 
38. More diversity (men) in the field as workers, professionals. (Men are now top heavy in the academic area) 

39. In terms of today’s assessment workshop sessions: 
· Too many great workshops, not enough time.

· Workshops could have been longer

· Presenting to a large number of people from difference disciplines and with different educational backgrounds.

· ECE becoming a recognized profession – new challenges

· Kindergarten being a starting point for too many children (first time for assessment or interaction for many children).

Strengths in Today’s Forum…

Besides having passionate presenters with a wealth of information, creative and dynamic participants overall, with a good sense of humour 

Theme 1: The assessment process as a whole with particular reference to the screening and assessment tools that are used.

1. ECE informal assessments contain useful information, although they are not valued enough 

2. Getting together for assessment and intervention services: EC inter/trans-disciplinary approach; i.e., bringing the diverse service providers together around common issues with families and move towards a more holistic, family centered philosophy of assessment which crosses a range of disciplines 
3. Professionals traveling to child’s “own” environment to be assessed 

4. Focus on functional skills – assess to promote skill development rather than to categorize/label 

Theme 2: The importance of both individual differences as well as multicultural issues in the assessment process
5. Recognition of our diverse population – stress on the need to continue to learn about caregiver diversity and communication issues in order to improve services 

6. Increased awareness of families and their concerns; role of primary caregiver
Theme 3: Policy, funding, advocacy issues in early childhood assessment practices 
7. Advocacy movements growing (i.e.: May is Childcare Month: “Nothing to Celebrate!”) 

8. Thanks to the growing evidence of EC Research, there appears to be an increased awareness in this field among policy makers 

Theme 4: The access and availability of services, programs, resources for children who have been assessed to be need of support and intervention programs.

9. Networking; advocacy; building links in the larger community 

10. Forging an open relationship between professions; having opportunities to work with an integrated team approach to provide services, i.e., cross pollination of the different disciplines/programs like Public Health, ECE, IDP, etc. 

11. IDP represented, present today; importance of the Supported Child Care Program (Peace/Liard Region has shorter waitlist for some support services like Supported Child Care) 

12. Thumbs up for the Mapping Project 

13. Awareness of existing prevention program, i.e., Success by 6, Community Health Programs 

14. Availability of handouts, in terms of services/resources available 

Theme 5: The continuing need for: Research; training; and follow up protocols for young children who have been through the assessment process.

15. Dedication, keen interest, commitment and dedication of people involved in this event 

16. Very committed professionals both among the Faculty at UBC and the ECE community 
17. The forum brings together a range of perspectives and should continue; opportunities to collaborate with multiple disciplines. 
18. Evidence of an academic-community partnership 

19. Presenters and participants are good general observers of children’s behaviour and development 

20. Both academics and professionals are open and willing to share knowledge, learn and work together 

21. ECE field continues to train and develop skills in the assessment area. Idea: Plan an IDP/SCC  SUMMER INSTITUTE covering this topic] 

22. Commitment toward Graduate programs 

23. Training and recognition that is becoming more available; i.e., greater recognition of early intervention and early years development 

24. Recognition of diverse expertise: Coming together as “Teachers” and “ECE’s” 

25. More evidence based research is occurring, and people are more interested in research and what is means than 10 years ago 

26. Importance of research in early intervention 

27. ECE workers: Strong movement towards recognition of importance of early years and development 

28. Abundance of qualifies and passionate professionals in BC 

29. Professionals are resourceful and advocate for children/families

